IMPLEMENTING TASK–BASED LANGUAGE TEACHING THROUGH PICTURE SERIES TO IMPROVE RECOUNT TEXT WRITING by Sumini, Sumini et al.
1 
 
IMPLEMENTING TASK–BASED LANGUAGE TEACHING THROUGH 
PICTURE SERIES TO IMPROVE RECOUNT TEXT WRITING 
 
Sumini, Y. Gatot Sutapa,  Regina 
Master Study Program of English Language Education Teacher Training and Education Faculty. 
Tanjungpura University, Pontianak 
Email:suminibaran2@yahoo.com 
 
Abstract 
The purpose of this research was to improve students’ recount text writing of  the 
eighth grade at SMPK Filadelfia Sadaniang Mempawah regency in the academic year 
of 2017-2018. This Classroom Action Research  was conducted Task–Based Language 
Teaching through picture series. It was conducted at SMPK Filadelfia Sadaniang 
Mempawah regency and involved of 15 students in grade VIII. The researcher 
employed Jane Willis (1996). Task–Based Language Teaching (TBLT) framework 
which consisted of Pre-task, Task cycle, and Language focus. The data collections 
used in this research were the students’ involvement and students’ writing results in 
two cycles. The procedures included planning, implementing/acting, observing, and 
reflecting. The result shown that the application of Task–Based Language Teaching 
(TBLT) framework to teach recount text writing through picture series could 
successfully improve students’ ability in writing. The finding also reveal that Task–
Based Language Teaching (TBLT) through picture series gave positive attitude to the 
students. 
Keywords: Implementing Task–Based Language Teaching, Picture Series, Recount  
                Text Writing 
 
INTRODUCTION 
Writing is not an easy task for the 
students in order to accomplish the standard 
of good writing. As experienced by the writer 
as English teacher at SMPK Filadelfia 
Mempawah regency, she noticed that the 
eighth grade students faced difficulties in 
writing activities. These were exposed in the 
preliminary study carried out to the eighth 
grade students of SMPK Filadelfia 
Mempawah regency by observing the 
students’ on recount text face writing 
especially on free writing which are worse 
than the scores of other skills, listening, 
speaking and reading.  
From the observation that has been done 
by the writer, the students have some 
difficulties in getting ideas, organizing ideas, 
finding proper words and using the correct 
spelling, punctuation and capitalization. They 
often did not know how to use comma or 
period with appropriate functions. The 
capitalization is impropering used. The 
problems are very complex. From this result, 
it can be inferred that although all students 
like recount text writing but they faced 
difficulties to write in English. 
The students’ difficulties in the process 
of writing also revealed on the result of their 
writing. Poor organization, unstructured 
content and incorrect grammar and 
vocabulary were visible on the products of 
the students’ writing. The use of simple past 
tense form and possessive pronoun were not 
improper used. In term of getting ideas, 
students’ problem of generating ideas can be 
seen from how students started their writing. 
They have to think hard about the text on the 
picture they want to choose as the topic to 
describe in the development paragraph. 
Afterward, they can use the time effectively 
and their paragraph contains improper 
generic structure of the paragraph. They 
failed to compose good sentences in simple 
past tense and they never use sentence 
connectives. Most of the students imitated the 
example of recount text and tried to translate 
from their first language to target language. 
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Among those factors, the teaching 
strategy was considered the most crucial 
problem since teaching writing requires the 
implementation of a certain approach which 
involves a number of stages that guide the 
students in producing a good composition. 
The writer considers the use of Task-Based 
Language Teaching as an appropriate 
strategy to develop the students’ skills in 
producing good recount texts writing. The 
implementation of Task - Based Language 
Teaching on creative task may improve the 
students’ ability in writing a recount text, 
particularly in describing place Prastiwi 
(2016). Engaging learners in task work 
provides a better context for activation of 
learning processes than form-focused 
activities, and hence ultimately provide 
opportunities for language learning to recount 
text writing. 
Another reason is the absence of 
interesting media that may support the 
process of teaching and the students’ 
motivation. The writer confessed that the 
teaching of writing merely uses textbooks as 
the limited sources for students in practicing 
writing. As the school is located in remote 
area where the electricity is limited where it 
is not available to use electrical appliance 
such as laptop, over head projector or audio - 
video in the classroom. The electricity is 
available at night using electric generator. 
This condition arouses boredom and low 
motivation from the students. Thus, a suitable 
strategy and an instructional media should be 
applied to overcome the students’ difficulties 
in Recount text writing faced by the eighth 
grade students’ of SMPK Filadelfia 
Mempawah regency. The writer was applied 
pictures series during the writing process 
since it can give stimulus to the students. It is 
in line with Hakim (2010) as he used picture 
series deals with writing process which was a 
process of organizing ideas and composing 
the text through picture series.  
The generic structure of recount text 
such as orientation, events and reorientation 
should be recognized by the students 
correctly. The writer chooses the recount text 
in order to stimulate the students in writing 
properly. Furthermore, it involves media such 
as pictures in the classroom where it is 
important in the teaching learning process. It 
may generate students’ idea and retrieve 
words for their writing.  
One of teaching language approaches is 
Task-Based Language Teaching. It is 
considered effective to be applied in 
language classroom. Yuliasari (2010) carried 
the procedure of task based learning which 
the teacher will implement in teaching 
speaking recount texts is helping students to 
do some exercises, giving instructions and 
directions in learning process to students to 
improve their knowledge. Whereas Pietri 
(2015) stated that the activities and tasks 
designed by the writer attempted to assess the 
students in real-world scenarios, in which 
they may find themselves needing to use 
English in every day scenarios. 
This research focuses on the 
implementation of Task-Based Language 
Teaching (TBLT) to overcome difficulties of 
the students in recount text writing. From the 
preliminary study of this research, it could be 
identified that the students felt difficult in 
getting ideas, organizing ideas, finding 
proper words and using the correct spelling, 
punctuation and capitalization. The students 
have limited vocabularies and grammar 
mastery, the students were unenthusiastic in 
the classroom, the use of media in the 
classroom is limited.. 
 
METHOD 
This research was designed to investigate 
how Task-Based Language Teaching (TBLT) 
approach improved students’ writing a 
recount text that is; a) in constructing  a good 
paragraph;  b) in using proper vocabulary, 
grammar mastery in writing recount texts; c) 
the students’ enthusiastic toward writing 
recount texts from the implementation of 
Task-Based Language Teaching (TBLT) 
through picture series. In implementing this 
Classroom Action Research, the writer 
applied the model developed by Kemmis, S., 
McTaggert, as cited Burns (2010) which 
consists of four steps which took the spiral of 
planning, acting observing  and reflecting. 
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1. Planning Phase 
Planning is the next step in this research. 
Lewin states that the production of a plan of 
action to reach an identified objective, 
together with a decision on the first steps to 
be taken as cited in Cohen, Manion, & 
Morison (2000). Designing the teaching 
scenario was conducted in the next step. The 
process of  writing was divided into five 
steps namely planning (pre cycle), drafting, 
revising and editing (task cycle), and 
publishing.
(language focus). 
 
2. Acting Phase 
In this phase, the writer acted as the 
practitioner who implemented the proposed 
  
 
 
strategy by referring the activities done in 
class. The following framework are the 
implementation of TBLT through creative 
task in writing recount texts in each cycle:
 
Table 1. Cycle 1  
TBLT 
Stage 
Writing 
Process 
Students’ Participation 
Meeting 1 
Pre Task Pre Writing Teacher has oral questions and answer with the students related to the recount 
text about self-experience.  
Task 
Cycle 
 
Pre Writing 
 
Teacher assigns the students to read a model text  about recount story  and 
decide the answers 
Answer the questions based on  the information from the pictures and discuss 
the answer 
Drafting Students write the information they get from the pictures story 
Redrafting Students make a draft about experience in selling durian 
Revising 
and editing 
By the help of peer correction guidance, the students correct other pairs’ 
writing and give feedback. 
Meeting 2 
Task 
Cyle 
Revising 
and editing 
Students revise and edit the writing regarding the feedback received from the 
other pairs 
Publishing Teacher asks 4 students to read the final writing in front of the class 
Language 
Focus  
Analyis and 
Practice 
The teacher ask the students to independently write a recount text about selling 
durian by observing the general information and pictures around 50 to 80 
words 
Draft Students present their works in front of the class and discuss them with the 
teacher. 
Redraft Students do analysis activities (semantic concept), words or parts of words and 
categories and use 
Revise and edit the writing regarding the feedback received from the other 
pairs 
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Table 2. Cycle 2 
TBLT 
Stage 
Writing 
Process 
Students’ Participation 
 
Meeting 1 
Task 
Cycle 
Draft Teacher asks them to read the text and fill the gaps with the given verbs 
Redraft Teacher asks them to write paragraph based on the picture series with the 
context cue. 
Revising 
and editing 
Swap the writing with other pairs and proofreading it in tems of content, 
organization, vocabulary, grammar and mechanics based on the proof reading 
guidance 
Meeting 
1 
Analyis 
Practice 
Do semantic mapping on given text in pairs. 
Writing 
assessment 
Teacher ask the students to write a paragraph based on the questions given 
Meeting 1 
Task 
Cycle 
Draft and 
redraft 
Teacher shows the picture from previous lesson 
Editing Teacher asks students to work in pair 
Teacher asks them to read the text written by other partner to do semantic 
concept 
Publishing Teacher asks the students to write the answer of the questions in paragraph 
Language 
Focus 
Analyis   Students work in pair to write paragraph by answer the questions based on the 
picture  
Practices Students write paragraph based on the contextual cue for constructing 
sentences. 
Publish Students collect their writing 
Teacher evaluates the students’ product. 
 
3. Observing Phase 
In observing the students’ attitude 
toward the teaching writing recount text by 
incorporating TBLT, the writer invited the 
teacher of SMPK Filadelfia Sadaniang to be 
the observer. This was done in order to 
validate the action  research by involving 
others in making judgment McNiff, Lomax, 
& Whitehead, (2002:24). She reported all the 
teaching learning process to assist the 
observation checklist and the field note, the 
teacher  also distributed questionnaire to all 
students so that she obtained the perception 
directly from them. 
 
4. Reflecting Phase 
Reflecting was the last stage of the cylce 
in the Classroom Action Research. The 
notion of reflexivity is a self-conscious 
awareness of the effects that the participants-
as-practitioners-and  writers are having on 
the research process, 
how their values, attitudes, perceptions, 
opinions, actions, feelings etc Cohen, Manion 
& Morrison (2007:310). The writer  referred 
into qualitative data and quantitative data to 
be reflected. Discussions on the findings took 
place in the light of previously agreed  
evaluative criteria. Errors, mistakes and 
problems were  considered. A general 
summing up,  maintain a reflective and 
enquiring attitude to  teaching learning 
process Burns (2010: 167). 
 
RESULTS AND DISCUSSION 
Results  
The data presented in this study were 
obtained from the implementation of the 
classroom action research which cover the 
students’ involvement during the 
implementation of the action, students’ 
individual writing products, and their 
responses toward their writing ability through 
the use of Pictures Series in Cycle 1, and 
Cycle 2. 
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1. The Students’ Involvement during the 
Teaching Learning Activities 
This data in  Cycle 1 was gathered from 
the observations sheets and field notes which 
done by the collaborator. The percentage of 
the studets’ involvement in each meeting that 
is in Meeting 1 and Meeting 2 were 68.75% 
and 65.9% respectively. Thus the percentage 
of the students’ involvement during the 
teaching and learning activities in Meeting 1 
was 67,32%.. It means that the first criteria of 
success obtained from the observation sheets 
have not been achieved yet. 
While in Cycle 2, the percentage of the 
students’ involvement in each meeting were 
first meeting 75% and second meeting 88.6% 
respectively. Thus the final percentage for the 
students’ involvement during the teaching 
learning process in Cycle 2 was 81.8%. It 
means that the students’ involvement in the 
teaching learning process was improved from 
the first cycle. It means that the criteria that 
the first criterion of success obtained from 
the observation sheets has been achieved. 
 
2. The Students’ Writing Product 
The data of the students’ final products 
were obtained from the students’ final 
writing at the Language Focus stage. The 
data were then scored by using the scoring 
rubric by the two raters.  Compared to the 
percentage between the number of students’ 
minimum passing grade  in Cycle 1 can be 
seen in Figure 1. the writer assumed that the 
difficulties aspect of writing was equal in 
terms of content followed by organization, 
grammar, vocabulary and mechanic. It could 
be seen from the graphic about 23.3% 
students were belong to good categories in 
content aspect. Mean while about 76.67.0% 
students were belong to fair and poor 
categories in aspect. About 10% students 
were belonged to good categories in 
organization aspect. While 23.33% of 
students were in poor categories, 83.33% 
students were categorized to fair categories 
and 6.67% of students in good categories in 
grammar aspect. Whereas in vocabulary 
aspect, the writer resumed that 86.67 % of 
students were belong to fair category. There 
were 13.3% students were in poor category in 
term of vocabulary aspects. The last aspect 
was mechanic of writing, there were 6.67% 
of students in good category. 73.3% of 
students were belong to fair category and 
20% of student were belong to poor category 
in term of mechanic aspect. 
 
Figure 1. The Students’ Score in each Aspect 
of Writing in Cycle 1 
 
 
      Figure 2. The Students’ Score in each 
Aspect of Writing in Cycle 2 
 
All data obtained from each aspect in the 
second cycle were shown the improvement 
compared with those in the first cycle. The  
graphic in Figure 2. shows the students score 
in each aspect in Cycle II. It could be seen 
that all aspects in the writing process were 
dominated by the students who got score 3. 
More than half students were considered as 
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good category in each aspect. Compared with 
the data obtained in Cycle I, the number of 
students who got score 2 were reduced as 
well in each aspect. Moreover there was no 
single student got score 1 in each aspect in 
Cycle 2. Related to the final score, in Cycle I 
more students got score 2 in each aspect 
while in Cycle 2 the number of students who 
got score 2 were decreased. 
 
Figure 3. The Comparison of the Students’  
               Score in Cycle 1 and in Cycle 2. 
Figure 3. Described that there was significant 
improvement of the students’ writing 
performance based on the percentage of the 
number of students who obtained the scores 
above the minimum passing grade. In Cycle 
1, the students who obtained the score above 
the minimum passing grade has improved 
from 0% (no students) to 33% (5 students) in 
Cycle 2. In Cycle I was dominated by the 
students who got score 50 - 59. The data 
showed that there were about 37% got score 
50 - 59, but in Cycle II this number decreased 
20% which meant that there were 46.7% 
student got score 50 – 59 in Cycle 2. Besides, 
the students who got score 25 - 49 were also 
decreased in Cycle 2. In the first cycle there 
were about 26.7% students got score 25 – 49. 
This number decreased to 6.7% students got 
score 25- 49 in Cycle 2. It could be inferred 
only 6.67% students in Cycle I, got score 
higher than 59. In other hand, the students 
who got more than 59 were improved as well 
in Cycle 2 
 
Discussion 
As mentioned in chapter one, the main 
purposed of this study was to improve the 
students’ ability in writing recount text 
through pictures series as a technique of the 
eighth grade students of SMPK Filadefia in 
the Academic Year 2017/2018. Based on the 
findings of the study the students’ writing 
recount text could be improved as well. The 
findings of this present study show that the 
implementation of Task-Based Language 
Teaching to write recount text through 
pictures series can improve the students’ 
ability in writing a recount text. Prior to the 
implementation of the strategy, the students 
had low motivation in writing because their 
writing activities were mostly dominated 
with grammar exercise. In addition, they 
have never experienced to produce a better 
piece of writing through the process of 
writing. As a result, it is not surprising to find 
out that their writing ability was not 
satisfactory. None of 15 students passed the 
minimum passing grade, all of them obtained 
below 60. 
However, after the implementation of 
Task - Based Language Teaching by using 
picture series task in order to assist the 
students wrote a better recount text, the 
students’ attitude towards writing activities 
and their writing performance had improved. 
The students’ improvement on their attitude, 
which was shown through their involvement 
during the teaching and learning process and 
their responses towards the implementated 
strategy, was gained through the use of 
picture series .  
It can be concluded that picture series 
were effective towards the students' ability in 
writing recount texts. This is in line with 
Wening ( 2017) that the students' opinion 
questionnaire results revealed that the use of 
picture series could improve their ability in 
writing recount texts, including most of the 
writing components. She also states that the 
students more interested in learning by using  
picture series as one of visual media are 
appropriate for visual students since the 
visual students learn something by 
visualizing it.. Moreover, the skills is taught 
with same proportion according to the 
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students’ need without losing the element of 
fun in learning, comfort and eager during 
learning process. This is in line with Brinton 
(2001, pp. 457 - 476) who states that use 
media to involve students more integrally in 
the learning process and to facilitate language  
learning by making it a more authentic and 
meaningful process. The students appeared to 
be highly motivated  by the real-life tasks by 
introducing authentic pictures, it enabled 
them to experience more real-life tasks and 
gain more confidence in task performance 
Thus, picture series are authentic media to be 
used in teaching learning process. 
In relation to the progress of students’ 
attitude towards writing activities proposed 
by Weigle (2002) and Harmer (2004) was 
able to make students wrote more confidently 
because they experienced the process of 
writing starting from prewriting, drafting, 
proofreading, revising and editing both 
cooperatively and independently. Also, the 
implementation of Task - Based Language 
Teaching as proposed by Willis (1996) from 
Pre Task, Task Cycle and Language Focus 
had made the students understood the 
concept of recount text and its characteristic. 
In the Pre Task, students discussed a problem 
solving topic then the teacher set written 
Task - Based on the picture series and the 
word cues. Then in the Task Cycle, they 
experienced a cooperative activity in which 
they could share ideas with a partner through 
the pair work, they did pair draft notes, 
exchanged drafts with another pair and asked 
them to suggest improvements. Afterwards, 
they made final draft ready for audience. 
Also, the implementation of Language Focus 
gave them chance to build up their 
confidence to practice writing individually. 
Therefore, all of the students enjoyed the 
writing activities and showed positive 
responses towards the implemented strategy. 
Not only the students’ attitude that had 
improved after the implementation of the 
strategy but also the students’ writing 
performance. Overall, the students’ writing 
progress was mainly because of the use of 
picture series, as the suitable and interesting 
media to teach writing recount text  and the 
implementation of Task - Based Language 
Teaching with the use of questions is in line 
with theories dealing with language 
scaffolding tasks which were designed to 
gradually increase learners independance and 
control, moving from basic noticing activities 
through manipulation of models to tasks that 
vary the degree of guidance (Hyland, 2003, 
p. 124). Ideas for writing generated by who, 
what, where, when, why and how questions. 
This was reflected through the questions 
related to both orientation and events whose 
answers could be found in the pictures. 
 
CONCLUSION AND SUGGESTION 
Conclusion  
Based on the analysis of the data from 
writing recount text through picture series 
and from the questionnaires, some conclusion 
can be drawn from answering the research 
question stated in the study.First,  regarding 
the first question  the data shows that Task-
based Language Teaching (TBLT) through 
picture series can be implemented in 
improving students’ recount text writing of 
the eighth grades in SMPK Filadelfia 
Mempawah Regency by giving various tasks 
in the writing process from planning, 
revising, editing and publishing. Second, 
regarding the second question  the data shows 
that Task-Based Language Teaching (TBLT) 
through picture series can improve a good 
paragraph of recount text writing to the 
eighth grader in SMPK Filadelfia Mempawah 
regency. This can be conducted by giving 
several questions to trigger a good 
composition as these questions may lead the 
students write properly. Then, regarding the 
third question the data shows that Task-
Based Language Teaching (TBLT) through 
picture series can improve students’ 
vocabulary and grammar mastery in writing 
recount text to the eighth grader in SMPK 
Filadelfia Mempawah Regency. This can be 
done by giving drills in grammar especially 
in forming simple past tense and word cues 
on the pictures in order to guide the students 
in writing a paragraph properly. Finally, the 
last question shows that Task-Based 
Language Teaching (TBLT) through picture 
8 
 
series can generate students’ enthusiastic to 
the eighth grader in SMPK Filadelfia 
Mempawah regency. the data shows that the 
students’ have positive attitude toward the 
learning activity.  As a conclusion, the Task-
Based Language Teaching (TBLT) through 
picture series can increase students’ interest 
and motivation in writing. 
 
Suggestion 
Based on the findings of the present 
study, the researcher would like to suggest 
the English teachers, the students at VIII of 
SMPK Filadelfia Sadaniang in Mempawah 
Regency and other researchers as follows: 
For the English teachers of SMP in general 
are suggested to be more active, creative and 
innovative in teaching recount text writing 
and also in other language skills. They should 
immediately start collecting and feeling 
different kinds of teaching materials, in this 
writing case, various types of tasks about 
recount text to meet their instructional 
lessons. Therefore, the students will have the 
experience of learning various kinds of 
activities for their general knowledge as well 
for their recount text writing. They can be 
given more assignments or homework in the 
form of different kinds of task types. In this 
way, the students would be able to develop 
and improve their writing recount text more 
quickly. All the students’ assignments should 
be corrected and scored; hence, the students 
will build up their motivation to do more 
assignments given by teacher. The English 
teachers are also recommended to help their 
students in collecting different kinds of tasks 
from different available sources. For the 
students of SMPK Filadelfia Sadaniang in 
Mempawah Regency, especially student at 
VIII are suggested to keep their motivation 
and improve their writing recount text more 
intensively. In addition, the students are 
suggested to self motivate themselves to 
learn writing recount text more seriously not 
only in the classroom but outside the 
classroom as well. For the other researchers 
who are going to conduct an action based 
research are suggested to apply Task-Based 
Language Teaching (TBLT) through picture 
series in writing to overcome writing 
problems faced by the students. The 
researcher are also recommended to use 
picture series in writing with other genre of 
texts 
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